Douglass Debate Society
Coaches’ Handbook

This Handbook provides debate coaches with tools to train debaters.
Responsibilities of a Coach
Head Coaches recruit, organize, train, and support their undergraduate debaters.
Coaches are expected to:
• Recruit up to ten students (five teams).
• Hold regular meetings with their debaters.
• Oversee research by individual students and teams.
• Oversee practice debates and give constructive feedback on speaking and
strategy.
• Aid teams in the writing of Affirmative and Negative speeches.
• Travel with teams to the Bloomsburg Spring 2015 tournament.
• Publicize the Douglas Debate Society on the home campus.
Type of Debate: Policy, Team
The Douglass Debate Society utilizes policy style debate. A policy resolution (topic)
will be announced for each semester. Teams will prepare to argue the Affirmative
side as well as Opposition side of the issue. A team consists of two debaters.
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Resolutions
Each semester a resolution will be announced. Debaters will research and prepare
to argue that resolution.
2016 Fall Resolution
Resolved: The Pennsylvania State System of Higher Education (PASSHE)
should adopt a system-wide policy prohibiting hate speech on campuses.
2017 Spring Resolution
The Spring resolution will be announced in January, 2017. The Spring resolution
will be used for the Douglass Debate Tournament, held at East Stroudsburg
University at the end of Spring 2017semester.
Where to Start: Recruit, Research, Practice
Three effective starting points are to recruit, research, and practice.

Recruiting Strategies.
Begin recruiting as soon as possible. Emphasize the skills learned in debate:
critical thinking, confidence, public speaking, and research. Our goal is to
create a debate squad composed of forty percent first generation college
students, low income students and/or students of color. Consider targeting
campus groups that are devoted to diversity. Participation in tournaments is
limited to five teams (ten students total).

Research Strategies.
Once you recruit student debaters, begin giving them research assignments.
At first give them simple, clear instructions such as finding one peerreviewed journal article about the topic. You are not expected to be an
expert on the debate resolution; rather, you are expected to help guide
students as they accrue knowledge about the topic area.
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Practice Strategies.
Begin practicing speeches as soon as possible. At first, help students gain
confidence in the basics of public speaking. Then begin placing them in
adversarial situations where they debate against another student. Practice
debates are fun and engaging. Be sure to build up a sense of trust amongst
your squad before having debaters face off against one another. Keep it ligh
What follows are more detailed discussions of each of these areas of coaching.
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Recruiting Strategies
Begin recruiting as soon as possible. Think of this as the opportunity to build your team,
and perhaps also to find faculty partners help train your team. So your recruiting might
serve dual purposes!
Reach out to the departments and students who have a natural affinity to debate: speech,
political science and government, pre-law, English and philosophy are programs that have
traditionally had connections to debate. Among those groups you might not have to “sell”
the debate team as hard as they are already honing their skills of argument, research, and
verbal communication and possibly thinking of fields they might enter to use those skills.
The goal of the Douglass Debate Society is to create a debate squad composed of forty
percent first generation college students, low income students and/or students of
color. Recruiting from these populations will often require an additional effort on the part
of coaches. Personal outreach from you or other faculty/professionals is always helpful as
these students don’t often self-identify for these types of opportunities.
As you recruit, develop a number of posters, slogans, and images that might attract
students of diverse backgrounds, skill levels, and experiences. Consider targeting campus
groups that are devoted to diversity or that have a good representation of diverse students.
The Board of Governors scholarship recipients would be one such group on many
campuses, but so would Pell grant recipients, and multicultural student groups.
In all of your outreach to students be sure to highlight what they will gain from their
participation. Emphasize the sense of community, networking opportunities, and skills
learned in debate: critical thinking, confidence, public speaking, and research. Be clear
about how this experience could heighten their marketability when seeking employment.
Highlight that their travel to tournaments will be covered. Remember, our students are
just as busy as we are with many, many opportunities to get involved. Sell this as the one
that they should choose over all others.
Participation in tournaments is limited to five teams (ten students total). Your training
squad can be as large as you would like.
See Appendix A for some sample recruitment posters and announcements.
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Coaching Research
The main goal of coaching research is to train students how to gather evidence and
organize evidence into written briefs. Briefs will then be used to create speeches for
individual debaters.
Debate research is similar to legal research. Most debaters choose to organize their
research into “briefs.” A brief is document that contains an outline of an argument with
supporting evidence. “Evidence” refers to quotations that are used to support claims made
by debaters.
All evidence must have proper citation. Any standard citation style may be used. At the
tournament a team can compete for Best Research Award by submitting their bibliography.
As coach, you can decide how to engage your team in research prep. It is a good practice,
however, to have an expectation that debaters will gather their own evidence. If you are
stressing team-building, you can have students write briefs or otherwise share their
evidence with the squad, creating a shared bank of information that everyone can use. This
has the advantage of cutting down on the amount of work that individual students have to
do. Think of briefs as group resources that each debater can turn to when writing her/his
speech. (See Appendix B for sample briefs on different topics.)
Each debater should write his or her own speeches. The briefs and shared research can be
used by everyone.
Briefs are organized by sub-topics. For instance, a squad may have one set of briefs dealing
with first amendment issues, another set of briefs dealing with relevant court cases, yet a
third set of briefs covering speech codes at PASSHE schools, and a final set of briefs dealing
with hate speech.
Doing a google search for evidence is a start, but as a coach you want to emphasize deep
research, not surface research. To gather evidence, your debaters should use your library’s
online, full text holdings. Most campuses have access to online full text databases such as
JSTOR, Lexis-Nexis Academic Universe, EBSCO Host, and Project Muse.
You are also helping students evaluate research for its quality. They will use the skill of
analyzing evidence when they cross examine other debaters and challenge the merits of
their evidence.
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Coaches work with students to select the most relevant, reliable sources of information.
Understanding and evaluating sources is one of the important learning goals of Douglass
Debate. Speak with your squad about the difference between peer-reviewed and non-peerreviewed sources. Speak with them about reliable sources vs. biased sources. Speak with
them about how scientists, lawyers and academics analyze sources. These skills will not
only help your debaters create strong briefs, they will help your debaters develop skills to
use during cross examination in debate rounds when they are expected to press their
opponents on the merits of their evidence.
Encourage your debaters to understand the process of research, which involves beginning
with a large topic and then successively narrowing down one’s claims. For instance, you
may want to begin by assigning each debater the goal of locating, reading and summarizing
one peer-reviewed journal article for the Affirmative and one for the Opposition.
You are encouraged to hold research workshops where you model how to use electronic
databases like JSTOR and Lexis-Nexis.
An alternative to having each debater gather one peer-review article is to assign the
debater one main claim, for which s/he must find support from multiple sources. For
instance, you might assign one debater the claim “hate speech is protected by the first
amendment.” Assign the debater a specific number of sources or quotes that s/he must
find in support of the claim.
Assign a different debater the opposite claim: “hate speech is not protected by the first
amendment.”
Once the debater has gathered a few sources then s/he is ready to compose a brief.
All debaters must be fluent in both Affirmative and Opposition positions. Their research
should not be guided by their own personal opinions. Like lawyers, debaters are expected
to prepare arguments that they disagree with personally. The point of debate research is
not to validate a pre-conceived opinion, but to learn how to find and use evidence for
different sides of a question.
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Coaching Speaking
The main goal of coaching speaking is to train students to become confident, persuasive,
articulate, and organized public speakers.
Practice speeches are the best way for students to learn speaking skills.
Have the student begin with a short speech, less than two minutes, and assess his/her
abilities. When you assess the student, offer the student positive, constructive feedback.
Try peer assessment as well. Have the students work in small groups and give short
speeches followed by constructive feedback.
Begin with short Affirmative speeches. Give the student a week to research the topic and
come up with a few supporting quotes. Encourage the student to either (a) speak from an
outline with quotes, or in some cases (b) speak verbatim from a typed speech. Beginning
debaters may not have the confidence for (a), but they will get there.
Do not immediately throw the student into an adversarial situation such as a practice
debate. Work on building self-confidence and trust among the squad before you put
students in an adversarial situation.
Come up with some basic guidelines of civility and discuss them explicitly with the students
before you put them in adversarial situations. Emphasize that the activity is not about
personal disagreements or arguments with another person, but about the issues. Make the
debate about the issue not the person.
For instance, coach your debaters not to say “Nancy says X and Nancy is wrong.” Coach
them to say, “My colleague expressed view X, and I would like to show that view X is
mistaken.” This is a subtle difference that can go a long way towards building trust and
mutual respect.
After you have established some trust among your debaters and established some
guidelines for civility, then being placing students in adversarial situations. Begin with
practice debates consisting of one Affirmative speech and one Opposition speech.
After each debater has been given some practice with the above, you may introduce
Rebuttal speeches. A Rebuttal speech, as the name suggests, is a chance for the debater to
directly reply to what his/her adversary has argued in a Constructive (opening) speech.
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I suggest working with the following format to give students confidence and basic skills.
Assign one speaker to the Affirmative and one speaker to the Opposition. For this exercise,
the speakers will not be working in teams. The Affirmative speaker will be giving both the
constructive and the rebuttal.
Practice debate (non-team, no cross-ex):
• Affirmative constructive speech (3-5 minutes)
• Opposition constructive speech (3-5 minutes)
• Affirmative rebuttal speech (1-3 minutes)
• Opposition rebuttal speech (1-3 minutes)
You can offer constructive feedback in several ways. First, you might ask the students to
give self-critique (what did they like about their performance and what did they want to
improve). Second, you might use a peer-critique system where you have other members of
the squad offer feedback. Last, you as the coach can give feedback.
Once the debaters are confident enough, then you should being formalizing the above
practice debates. The coach will be the “judge.” The judge has a ballot that s/he fills out.
The ballot will declare a winner for the debate and offer a justification for who won. The
ballot should also provide constructive feedback for both debaters.
[Note: The above sample debate format differs from the format used in the Douglass
Debate Tournament. The Douglass Debate Tournament utilizes team debate: a team
consists of two debaters who work together. One member of the team takes the
constructive speech, and the other member of the team takes the rebuttal. Also, the above
format does not include cross-examination.]

8

Coaching Affirmative Strategy
Douglass Debate is team debate. Each team consists of two
students. One student is responsible for the Constructive Speech.
The other student is responsible for the Rebuttal speech.
The Affirmative team affirms the resolution.
The 2016 Fall training resolution is:
Resolved: The Pennsylvania State System of Higher Education (PASSHE) should adopt
a system-wide policy prohibiting hate speech on campuses.
Affirmatives have the “burden of proof.” They must argue that PASSHE should adopt a
policy prohibiting hate speech. They also have the burden of definition, in this case,
defining “hate speech.”
The particular arguments that each Affirmative team advances should be based on that
team’s research, style, and personality. No two Affirmatives will be exactly the same,
although there will likely be overlap. The Affirmative Constructive speech is similar to a
prosecutor’s opening statement in a court of law.
The Affirmative should assume the audience is a blank slate, unfamiliar with the topic or
the main arguments. The Affirmative must start from scratch and show a logical pattern of
reasoning. The Affirmative should state and explain the resolution.
Each speaker and team should work to develop a strategy that is unique. However, to get
your debaters started, you might want to use a common model like the one below.
The following model is often used in competitive high school policy debate:
• Observation of harms in the status quo.
• Statement of a plan of action.
• Statement of advantages of the plan of action.
Applied to the 2016 resolution, we get this:
• Hate speech causes harm to those who are targeted by it as well as to the campus
community.
• Banning hate speech limits harm to those who might be targeted as well as the
larger community.
• The ban will have positive outcomes for students in PASSHE.
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Coaching Opposition Strategy
The Opposition team opposes the resolution.
The Opposition team must also oppose the particular
arguments made by the Affirmative.
So, Opposition strategy can be divided into two parts.
General strategy--The opposition team will prepare arguments rejecting speech codes.
Specific strategy--The opposition must point out flaws in the particular plan and
advantages claimed by the Affirmative team they are facing.
The Opposition side has to be flexible in a way that the Affirmative side does not. The
Opposition must think on its feet from the very outset. It may prepare generic Opposition
briefs, but what if none of their prepared remarks address the particular plan or
advantages or research presented by the Affirmative?
Opposition sides have one strong advantage over Affirmatives, however. Affirmatives must
present an all-around airtight case (burden of proof), while the Opposition side need only
raise one persistent doubt about the efficacy of the Affirmative.
Just like in a court of law, the Opposition (defense side) can emphasize that the burden of
proof is on the Affirmative; one significant doubt about Affirmative proposal is enough to
vote for the Opposition.
The Opposition can also develop generic strategies such as pressing the Affirmative’s
definition of key terms.
This semester, teams will want to look carefully at terms “hate speech,” “policy,” and
“campus.”
A strong strategy for the Opposition is to develop generic briefs stating disadvantages of
Affirmative plans. The Opposition will have a list of generic reasons that weapons bans are
bad.
Two of the most popularly argued disadvantages will be:
• Speech codes violate the first amendment.
• Educational benefits of free speech outweigh the preference of individuals not to
hear certain language.
• A system-wide policy is untenable or unenforceable.
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Coaching Rebuttal Strategy
The rebuttal speech is a chance to answer problems raised by the
opposite team and to clarify the main points from one’s own
constructive.
The format for Douglass Debate would look like this (factoring out cross-ex for the
moment):

•

Affirmative Constructive

•

Opposition Constructive

•

Affirmative Rebuttal

•

Opposition Rebuttal

Aff rebuttal answers the
Opposition speech

Opp rebuttal answers Aff speech

In addition to answering your opponent, debaters should also re-emphasize their partner’s
constructive speech. This is especially true if the opponent has raised an irrelevant issue—
debaters should not let themselves get sidetracked. Point out the irrelevance and then go
back to restating your team’s main points.
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Coaching Cross Examination
The purpose of cross-examination is to reveal
weaknesses in the adversary’s speech.
After the Affirmative Constructive, the Opposition team
has the chance to question the Affirmative.
After the Opposition Constructive, the Affirmative team
has the chance to question the Opposition.
Cross-examination strategies range from any of the following:
• Challenging the adversary’s research and evidence;
• Challenging the adversary’s definition of key terms;
• Exposing gaps of logic in the adversary’s plan of action;
• Trying to get the adversary to concede a point that can later be used against
him/her;
Help your debaters develop a cross-examination style that is polite but firm. Discourage
them from using cross-examination as a time to intimidate their opponent.
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The Role of the Judge
At the Spring Douglass Debate Tournament each round of competitive debate will be
judged.
The judge decides who wins the round and provides a brief written justification of her/his
decision, along with some educational feedback on performance.
Judges are provided with ballots as well as instructions for the criteria to be used in
determining winners.
As a coach, you will often play the part of debate judge. You will hold practice rounds and
fill out a sample ballot. In practice rounds, it is recommended that you both write out your
decision and also give an oral decision to the debaters immediately after you’ve made your
decision.
You are encouraged to recruit faculty, staff or community members to serve as judges for
practice rounds, because this will help your debaters adjust to the judging style of different
individuals.
At final rounds in tournaments, or at other high stakes rounds, a panel of three judges may
be employed.
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Appendix A

Standing up there, the faces looking at me,
the things in my head coming out of my
mouth, while my brain searched for the
next best thing to follow what I was saying,
and if I could sway them to my side by
handling it right, then I had won the debate
– once my feet got wet I was gone on debating.”
~Malcolm X

IUP’s Douglass Institute is looking for students for its
Douglass Debate Team
No debate experience required. Training provided.
INFORMATIONAL MEETINGS
14 April, 3:30-4:15 pm
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Appendix B
Sample Brief #1
Quality of Online Education
Online education is a hot topic for a variety of reasons. In the USA, 60 percent of courses offered
at universities are available online. Of the nation's 4,000 two- and four-year colleges, 70 percent
offered online courses in 2000, up from 48 percent in 1998, according to Market Retrieval
Service (American Federation of Teachers, 2001). With the rapid growth of online education an
important issue is the quality of an online education compared to a classroom based education. It
is important to remember the whole point of an education is to gain the skills and knowledge
necessary to achieve success in the work force or to be able to comprehend and excel at the next
level of education. The quality of this education is so important because without a quality
education you are unequipped to step forward into the next part of your life. Advocates of online
education believe that there is quality in learning through an online medium, while naysayers
believe that a student cannot possibly learn as well online than they would in a traditional
classroom.
Online education is a great tool that could allow anyone to obtain a degree, regardless of
their situation in life. That being said, it is important that they are receiving an education that will
prepare them for the next level. When looking at one of the contributing factors of a quality
online education, one must look at the professors who are administering the class along with the
institution that employs these professors. Like stated in the brief, over half of the post high
school institutions in the United States offer online courses. Some fully accredited and
prestigious universities offer complete online curriculum to earn a degree. As said in the Student
Aid News, “Educational outcomes, rather than mode of delivery, should be the criteria for
evaluating the quality of education programs” (Student Aid News, 2002). This quote paints a
pretty clear picture in my head. Student A and student B both go to the University of Southern
California. Student A lives on campus, goes to class every day, and earns a degree from the
school. Student B lives in Colorado (hundreds of miles away from USC), works a full time job,
logs in to class every night, and receives a degree from the school. Student A and student B both
have received the desired outcome of a college experience, the education to move forward in life
and be successful. When each of them turn in a resume, there will be no difference between their
degrees. An employer will not look at student A and say well this student lived on campus so
they are more qualified for the position. It is stated that a widely accepted view on quality in
higher education is the degree to which academic stakeholders' needs and expectations are
consistently satisfied (Sims and Sims, 1995). Academic stakeholders are the academic staff,
students, administrators, employers, governments, the community generally, professional
associations and the international research and scholarly community. All these entities have an
interest in the outcome of higher education and all have perspectives on what constitutes a
quality outcome from universities. All that in simpler words means if the degree and the means
of receiving the degree meet the requirements and receive the satisfaction of all those concerned
then it is a quality and relatively standard education.
While quality of an online education seems admirable, there are blaring issues that must be
addressed as well. Many educators question whether students in online classes learn as much or
receive the same quality of instruction as students in the face-to-face classroom (Cooper, 2001).
With an online class room comes the freedom of being on your own. An exam can be
manipulated by using external sources to help complete the test, or a student can find it hard to
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log in weekly to complete the assignments and finish the readings. Another issue is that there is
no guarantee the student who is enrolled is the one actually completing the assignments. This
results in a degree being rewarded to someone who did not complete the curriculum, but once
again just manipulated the system. With these issues, some ask are these online students learning
or just manipulating the system to receive a degree. However, there are students who genuinely
want to learn and need online education because it fits their schedule. Troubles come along with
that as well. Some students find it hard to receive the instruction from a teacher because of a lack
of technological expertise. Teachers give assignments and students do not know how to fulfill
the requirements using the technology provided to them. On the other side a lack of
technological training provided to the teachers makes them uninterested in teaching online
courses. Another problem comes in the form of the student teacher relationship gap with online
education. Davison Mupinga gathered research on students who were enrolled in online classes.
When looking at the negative responses he received, he came to the conclusion that, “Issues
related to delays in getting responses to communication from instructors and other students made
them (the student) feel lost in the cyberspace. In addition, the students felt, "the teachers did not
get to know the students personally" and that "there was no way of reading body language””
(Mupinga, 2007).
Online education is a great tool that technology has afforded us. Using this tool it makes it
possible for so many who originally would not have been able to receive an education, receive
one on their own terms. However, just like traditional schooling it has positives and negatives
when it comes to the quality of the education a student will receive. Although, changes are being
made to ensure that students will not have to worry about the quality of the education they
receive and just be able to learn and move into the future with a quality education and the tools
necessary to be successful in life.
References
Cooper, L.C. (2001). A comparison of online and traditional computer applications classes.
T.H.E. Journal, (28) 8. 52-46. March 2001
Mupinga, Davison M. "STUDENTS' POSITIVE AND NEGATIVE EXPERIENCES IN
HYBRID AND ONLINE CLASSES." Proquest. N.p., 2007. Web.
Sims, S.J. and Sims, R.R. (1995), Total Quality Management in Higher Education: Is It
Working? Why or Why Not?, Praeger, London.
Student Aid News (2002), 18 October.
Zhao, Fang. "Enhancing the Quality of Online Higher Education through Measurement."
Proquest. N.p., 2003. Web.
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Sample Brief #2
Indictment and/Trial of Police officers in Baltimore and Ferguson
PROTEST - a statement or action expressing disapproval of or objection to something.
RIOT- an impressively large or varied display of something.
REFORM OF CRIMINAL JUSTICE
•
Following the unrest in Ferguson, President Barack Obama announced a three-year, $263
million package to increase police officers’ use of body-worn cameras and expand local lawenforcement training. The president is preparing to issue an executive order calling for additional
oversight of various federal programs that provide military surplus equipment to local lawenforcement agencies and for the establishment of a presidential task force examining crime
reduction and efforts to build public trust. Additionally, U.S. Attorney General Eric Holder
announced the release of updated Department of Justice, or DOJ, guidance, for federal lawenforcement agencies that will create rigorous new standards and robust safeguards that seek to
end racial profiling by federal law enforcement.
•
The Cato Institute’s “National Police Misconduct Reporting Project” shows 4,861 unique
reports of misconduct in 2010, including 127 fatalities associated with excessive force.
Additionally, according to the Bureau of Justice Statistics, 70 percent of black people who have
experienced the use of police force against them feel that the force was excessive. Black people
are three to five times more likely than whites to believe that police misconduct frequently
occurs in their city, and black Americans are three times more likely to say that it occurs very
often in their neighborhood. As discussed below, no precise figures exist for the number of
people killed by the police in the United States, but police departments each year voluntarily
report about 420 “justifiable police homicides” to the Federal Bureau of Investigation. Rarely do
deaths involving police lead to murder or manslaughter charges. Philip Stinson, a criminologist
at Bowling Green State University, has found that between 2005 and 2011, 41 officers were
charged with murder or manslaughter for on-duty shootings, but police departments reported
2,600 justifiable homicides to the FBI.
Violent crime statistics 2014
•
In 2014, there were an estimated 1,165,383 violent crimes. Murder and non-negligent
manslaughter decreased 0.5 percent and robbery decreased 5.6 percent when compared with
estimates from 2013. Rape (legacy definition) and aggravated assault, however, increased 2.4
percent and 2.0 percent, respectively.
•
Nationwide, there were an estimated 8,277,829 property crimes. The estimated numbers
of each of the property crimes show declines when compared with the previous year’s estimates.
Burglaries dropped 10.5 percent, larceny-thefts declined 2.7 percent, and motor vehicle thefts
were down 1.5 percent.
•
Collectively, victims of property crimes (excluding arson) suffered losses calculated at an
estimated $14.3 billion in 2014.
•
The FBI estimated that agencies nationwide made 11.2 million arrests, excluding traffic
violations, in 2014.
•
The arrest rate for violent crime was 156.7 per 100,000 inhabitants, and the arrest rate for
property crime was 490.2 per 100,000 inhabitants.
•
By violent crime offense, the arrest rate for murder and nonnegligent manslaughter was
3.3 per 100,000 inhabitants; rape (aggregate total of revised and legacy), 6.6; robbery, 29.7; and
aggravated assault, 117.1 per 100,000 inhabitants.
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•
By property crime offense, the arrest rate for burglary was 74.9 per 100,000 inhabitants;
larceny-theft, 390.9; and motor vehicle theft, 21.5. The arrest rate for arson was 2.9 per 100,000
inhabitants.
•
In 2014, there were 12,656 law enforcement agencies that reported their staffing levels to
the FBI. These agencies reported that, as of October 31, 2014, they collectively employed
627,949 sworn officers and 271,263 civilians, a rate of 3.4 employees per 1,000 inhabitants.
(Violent crimes statistics.org)
2015
•
There were 23 homicides and 39 nonfatal shootings in Baltimore in May 2014. Through
29 days of May 2015, there were 42 homicides and 104 nonfatal shootings. (New York times)
•
30 people have been killed in 30 days, homicide rate has hit 96 since the start of
2015.(wnd.com)
•
In St Louis, it rose from 85 last year to 136 so far this year, and in Baltimore shot up from
138 last year to 215 by the summer of 2015.
Training and Accountability
Researching why police officers sometimes use excessive force yields four primary sources that
can be translated into four Weberian “ideal types” of police officers whose needlessly forceful
actions stem from these four sources…these ideal types frame the problem of excessive force in
police work, provide clarity about the issues at hand, and offer perspective about the potential
benefits of additional training to address the problem.
Definitions of excessive force
Too much force comes in two forms. The first is using some physical force when none is
justified; for example, punching a suspect who does nothing more than refuses to provide his
name to an officer. The second form is using more force than is necessary to accomplish a
legitimate police objective when some force is called for; for example, striking a resisting
suspect with a baton when simply grabbing the suspect would have brought the situation under
control.
Preventable force is distinguishable because with preventable force the officer’s actions at the
moment he or she applied force were perfectly appropriate.
The issue of excessiveness, where preventable force is concerned, lies in the fact that police
officers can often shape how interactions with citizens will play out. And officers can sometimes,
through their actions, create situations where they must use force that was otherwise avoidable.
(Saint Louis University for Law)
The first ideal: Type of officer who uses excessive force simply believes that it is appropriate for
police officers to use physical force against citizens as they see fit. Such officers may be
motivated by a belief that they and their fellow officers hold the power to mete out justice on the
street. They may have sought out a career in law enforcement because it affords the opportunity
to use physical force against others, they may have learned to enjoy the use of force through their
time on the job, or they may believe that it is okay to use force beyond what is necessary to
accomplish legitimate police objectives for some other reason. Whatever the case, officers who
fall into this category use force excessively as part of their routine occupational practice. These
officers regularly hit, punch, bludgeon, or otherwise brutalize citizens with whom they come into
contact; both those who did nothing to warrant any force and those against whom some force
was justified (for example, continuing to strike a suspect who has ceased resisting). (19-22)
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The second ideal type of officer also intentionally uses more force than is necessary, but not as
part of their occupational routine. Such individuals are regular officers who typically behave
judiciously, but find themselves caught up in the moment of a tense confrontation with a bad
actor such as a child molester, a violent rapist, or some other heinous criminal. In the heat of the
moment they go overboard and either use some measure of force against the suspect who
presented no resistance worthy of forceful police action, or use more force than was needed to
control the suspect.
A third ideal type of officer uses force improperly because he or she does not have a clear
understanding of the rules governing the application of force and how to apply them in the field.
These officers intentionally use the force they apply, but believe their actions to be correct and
not excessive. (24) (Saint Louis University for Law)
Your Right of Defense Against Unlawful Arrest
“Citizens may resist unlawful arrest to the point of taking an arresting officer's life if necessary.”
Plummer v. State, 136 Ind. 306. This premise was upheld by the Supreme Court of the United
States in the case: John Bad Elk v. U.S., 177 U.S. 529. The Court stated: “Where the officer is
killed in the course of the disorder which naturally accompanies an attempted arrest that is
resisted, the law looks with very different eyes upon the transaction, when the officer had the
right to make the arrest, from what it does if the officer had no right. What may be murder in the
first case might be nothing more than manslaughter in the other, or the facts might show that no
offense had been committed.”
Officers receive guidance from their individual agencies, but no universal set of rules governs
when officers should use force and how much. Context counts. No two situations are the same,
nor are any two officers. In a potentially threatening situation, an officer will quickly tailor a
response and apply force, if necessary. Situational awareness is essential, and officers are trained
to judge when a crisis requires the use of force to regain control of a situation. In most cases,
time becomes the key variable in determining when an officer chooses to use force.
Amount of Force Used
Law enforcement officers should use only the amount of force necessary to mitigate an incident,
make an arrest, or protect themselves or others from harm. The levels, or continuum, of force
police use include basic verbal and physical restraint, less-lethal force, and lethal force.
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Sample Brief #3
Defining Online Education
What is online education and what does it consist of?
• Online education is when you are operating under the direct control of, or connected to, a
main computer to acquire general knowledge, to develop the power of reasoning and
judgement and lastly to prepare oneself or others intellectually for a mature life.
•

Courses will be broken up into modules that contain the learning content and activities
that you will have to complete. Each module usually begins with text readings, power
point, and lectures that provide the information you will need to complete the
assignments. The learning activities will be different each module might include
discussions, scenarios, simulations, projects, or papers.

Where Does Online Learning Fit into Education?
•

Typically, online learning falls under the broader category of distance
education. Distance education is defined by the “United States Distance Learning
Association” as an "education program whereby students may complete all or part of an
educational program in a geographical location apart from the institution hosting the
program; the final award given is equivalent in standard and content to an award program
completed on campus." Typically, students and teachers reside in different locations; a
physical classroom is not necessary. Therefore the teaching and learning process relies on
the Internet and a personal computer.

Pros and Cons:
•

Online degree programs are not automatically or universally cheaper than their traditional
counterparts; you’ll need to do some number crunching to find out the total cost of any
program and how it compares to other options. In some cases, however, online degrees
can be more economical.

•

Strong connections with others, from fellow students to professors, can be essential for
gaining acceptance to graduate programs or finding a job after you finish any degree.
Such relationships tend to grow more naturally in a traditional environment where people
have more frequent face-to-face interaction. For online students, building and benefitting
from a network can be significantly more challenging and frustrating than it would be in
an on-campus setting.

Online education can improve student’s educational experience because first, it is more
affordable than a typical 4 year university. Secondly, online education was for creating and
advancing online coursework to provide access for students who could not attend traditional
programs. This method of undergrad and graduate education can allow students to attend
programs regardless of geography, level of physical ability, or schedule restrictions. All you need
is a computer and Internet connection to attend class and complete assignments. Lastly, online
education can improve student’s educational experience by providing excellent for most
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academic courses and training programs requiring cognitive learning – where the student uses
memorization, learns concepts, uses analytical skills, evaluates data and uses this knowledge to
arrive at solutions. Examples of cognitive learning include augmenting one’s knowledge of
accounting procedures, economics, political science, health services or office administration, or
psychology.
Quotations:

Citations:
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